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Abstract:
Nigeria’s persistence reliance on other nations for survival at this
critical moment of economic downturn has no doubt exec abated
the hardship been currently witnessed by its citizenry. The nation
has  completely  lost  confidence  in  its  own  struggle,  ability  and
resources,  this  action  has  not  only  engendered  a  series  of
helplessness but has taken away the power of adaptability from the
masses. The thrust of this article therefore, is to showcase moral
education as a reliable instrument that can be used to enhance the
much needed self-reliance which is a sine qua non in the process of
revamping the depressed
Nigeria  economy.  Being  an  historical  study,  the  work  employs
historical  method  in  its  analysis.  The  findings  of  this  study
however  reveal  that  Nigeria  is  currently  experiencing  economic
depression  and  that  lack  of  self-reliance  remains  the  bane.  The
study  further  reveals  that  moral  education  has  the  potency  of
enhancing  development.  The  study  however  recommends  that
moral  education  should  be  taught  at  every  level  of  Nigerian
education.

Introduction
The debate about what constitutes moral character education and

proper  formation  of  a  good citizen  still  continues  even  in  the  present
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century.  Three  main categories  of  genres  have emerged as  approaches;
traditionalist,  humanist,  and  integrationist.  The  traditionalist  genre  is
characterized by its focus on the development of specific kinds of virtues
traits  or habits.  The humanist genre focused on the role of experiences
while  integrationists  incorporate  traditional  character  education  and
rational moral judgment within the context of caring relationships and a
caring community. It is a fact that cannot be disputed that Nigeria as a
nation is presently enmeshed in economic depression due to its absolute
reliance  on  other  countries  for  survival  and  institutionalized  moral
decadence.

In view of the above, this study therefore emphasizes the place of
moral character education in the development of Nigeria. To achieve this,
the study shall elucidate some relevant concepts in relation to the topic.
The  study  shall  also  examine  the  development  of  moral  education  in
Nigeria,  theories  of  moral  education  and how moral  education  can  be
used  to  enhance  self  reliance  at  this  crucial  moment  of  economic
depression.

Conceptual Clarification
Moral Education

Moral Education is an umbrella term loosely used to describe the
teaching of children in a manner that will help them develop variously as
moral,  civic,  good  mannered,  well  behaved,  non-bullying,  healthy  and
socially acceptable beings.  Concepts that  are now and in the past  have
fallen  under  this  term  include:  social  and  emotional  learning,  moral
reasoning  and  cognitive  development,  life  skills  education,  health
education,  violence  prevention,  critical  thinking,  ethical  reasoning,  and
conflict  resolution and meditation (https://enmWikipedia.org.wilki/character
education).

Moral education can also be seen as an umbrella term for two quite
different  tasks  and approaches.  The  first  which  might  better  be  called
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moral socialization or “training ” is the process of nurturing in children
these virtues and values that make them good people The second task of
moral education is to provide students with the intellectual resources that
enables them to make informed and responsible judgments about difficult
matters of moral importance (www.asd.org/ publications/).

Moral  Education  programme  covers  four  pillars  which  include:
character and morality; the individual and the community; civic studies;
and cultural studies which blends academic content with an exploration of
character and ethics.  The character and morality curriculum is centered
around  developing  each  student  as  honest,  tolerant,  resilient  and
persevering individuals. A true citizen that is morally sound is the one
that takes care of himself in addition to caring about the good of society
and participating actively to make things better. Whether an individual is
born  in  a  particular  place  or  not,  it  is  essential  to  understand  the
fundamentals of how the environment was formed and how it is governed
today. Culture is an inherent part of a society, moral education includes
human culture that  encapsulates  the traditional  and symbols that  help
define who we are (http://www.moral education.ac what is moral education).

According  to  the  New  Catholic  Encyclopedia (2003),  Moral
Education comprises a lifelong process, influenced by many agencies in
society, which promotes growth in responsibility and freedom. It therefore
emphasizes that moral responsibility represents the maturation of many
dimensions in personal growth not just a single dimension. It involves the
capacity  to  decide  as  well  as  the  capacity  to  judge  well  (including
understanding, fairness, and empathy). Moral education includes a proper
orientation  towards  many  levels  of  value  such  as  transcendent  values,
social values personal values.

Transcendent values represent the person’s orientation of life to the
Author of life.  The religious conscience according to these values gives
testimony to a personal experience of the reality of God to the enduring
meaning of moral striving, and to a person’s vocation to a special state in
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life.  This  level  of  values  is  altogether  trans  empirical.  Social  values
represent the rules, order, roles, and customs in person’s culture. People
gradually  develop  a  capacity  to  relate  to  these  values  in  flexible  and
creative ways and this development is empirically measurable.  Personal
values  represent  the  person’s  relationship  to  self  actualization,  to  the
moderation of personal skills and talents, and to the free acceptance and
exercise of personal potential for initiative, leadership, and creativity. A
good orientation towards all   these dimensions is necessary for integral
moral  education (http://encyclopedia.com).Moral  Education is not only for
children as earlier stated in this work but for everybody everywhere. It is a
persistent  teaching  that  helps  in  character  building  at  every  age.  No
individual or nation can experience real development without it.

Self – Reliance
Self- reliance is self- explanatory, it is reliance on one’s own powers

and  resources  rather  than  those  of  others.  It  is  the  confidence  on
someone’s own struggle and abilities than thinking about others help and
support. It tells him that he is not to lean on any support but to go on in
life, be lord of oneself, depending on none. Self help should be the guiding
principle of his life

To an ordinary man self-  reliance is  inconceivable.  He lives  in a
complex  organization  called  society  where  the  rule  is  mutual  aid  and
cooperation. He gives something for what he receives. In actual practice,
we depend much on others. We think of what others will do for us and
trust too much in their sympathy, feeling and goodness.  This sort of habit
is  really  harmful.  It  engenders  a  sense  of  helplessness  in  us  in  critical
moment of life, takes away power of adaptability and presence of mind. It
weakens our moral nature, we become morally lame if we always lean on
others.  We lose  over  energy  and self-  confidence,  the  anchor  of  man’s
wrecks. Self-  reliance is the ability to do things and make decisions by
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oneself without expecting other people to help. It is reliance on one’s own
abilities and decisions.

Self- reliance is the ability commitment, and effort to produce the
spiritual  and  temporal  necessities  of  life  for  self  and  family.  It  is  an
essential element in our spiritual as well as our temporal well-being it is
utilizing the blessings and abilities  of  God he has given us to care for
ourselves and our families and find solutions to our own problems. It is
the ability to think and act without the help or influence of others the
ability to decide what you should be or do .By expecting too much from
people we excite ridicule, scorn and disgust in their minds. We ourselves
become dead to all self- respect and sense of honour. When we lack self-
reliance we become at last hardened cynics and hater of mankind without
joy, and respect.

However, a self- reliant man is brave and courageous and knows
that the word is good or bad according to how   he makes it. He trust no
outward help,  expects  no windfall,  but  struggles  on with dangers  and
difficulties gathering strength and experience at each step. The self-reliant
man is rewarded on earth and heaven alike. He gets the homage of men,
commands their admiration, loved and respect and is amply paid in the
form of material  property.  Men trust  him with life  and prosperity  and
have implicit faith in his wisdom and capacity  (note &read. com/what- is
self-reliance).

Depressed Economy
Economic depression is a time or period when the economy slows

down and there is wide spread unemployment,  lack of investment and
scarce  demand  for  consumer  goods.  During  a  phase  of  economic
depression, firms are facing excess capability because consumer spending
is low and people have less  disposable income to restate consumption,
thereby  levering  the  production  and  the  profitability  of  firms,  more
workers  are  laid  off  due  to  downsizing  whereas  prices  generally  fall.
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Investment activities are low during the period and market is pessimistic
about the future. The intensity of these effects increase as the economy
sinks into deeper depression.

Depression  is  a  sustained  long  term  downturn  in  economic
activities in one or more economies. It is more severe economic downturn
than  a  recession.  A  depression  is  an  unusual  and  extreme  form  of
recession. It is characterized by its length, by abnormally large increases in
unemployment, falls in the availability of credit (often due to same form of
banking  or  financial  crisis),  shrinking  output,  as  buyers  dry  up  and
suppliers  cut  back  on  production  and  investment,  large  number  of
bankruptcies  including debt  defaults,  significantly,  reduced amounts  of
trade  and commerce  as  well  as  highly  volatile  relative  currency  value
fluctuations.

The  periods  labeled  depressions  are  marked  by  substantial  and
sustained short-fall  of the ability to purchase the amount that could be
produced  using  current  resources  and  technology.  It  is  a  state  of  the
economy resulting from an extended period of negative economic activity
as  measured by GDP.  It  is  often described as a mere severe form of a
recession that leads to extended unemployment, a spike in credit defaults,
broad declines  in  income and production,  currency  devaluation  and a
deflationary economic.

History of Moral Education
Moral education refers to helping children acquire those virtues or

moral habits that will help them individually, live good lives and at the
same  time  become  productive,  contributing  members  of  their
communities. In this  view, moral education should contribute not
only to the students as individuals,  but also to the social cohesion of a
community. Every enduring community has a moral code and it  is  the
responsibility and the concern of its adults to instill this code in the hearts
and  minds  of  its  people  since  the  advent  of  schooling,  adults  have
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expected the schools to contribute positively to the moral  education of
children. When the first common schools were founded in the New world,
moral  education  was  the  prime concern  (Chazan:  1985).  New England
Puritans believed that moral code resided in the Bible. Therefore, it was
imperative  that  children  be  taught  to  read  thus  having  access  to  its
grounding wisdom.

During the colonial period, common schools spread throughout the
colonies, the moral education of children was taken for granted. Formal
education had a distinctly moral and religious emphasis. In Nigeria, the
first day school was established by the Methodist Mission but the church
Missionary  society  (C.M.S)  otherwise  known  as  the  Anglican  Church,
accomplished more  in  this  regard(Fafunwa,1991).  Many other  Christian
Missions have contributed significantly to the establishment of schools.

In the 19th century as soon as a church was built, at least a Primary
school would be opened nearby to educate the children of the converts.
For instance, in Lagos, the pioneering primary schools included St. Paul’s
Breadfruit,  St.  Peter’s  Faji  and  Holy  cross,  Olowogbowo.  In  Ilorin
metropolis,  the following schools were the early  primary schools to be
established:  St.  Barnabas  Anglican  primary  school,  St.  Mary’s  Catholic
primary school( Omotoye,1996). In Ado- Ekiti, the first primary school was
Emmanuel  Anglican  primary  school  established  in  1896.  The  Anglican
Church  opened  another  primary  school  in  Ijero-Ekiti  also  in  1896
(Omotoye, 1996).In all the schools established by the missionaries moral
and religious education was introduced and taught.

In  the  early  1980s,  amid  the  widespread  concern  over  students’
poor academic achievements and behaviour, educators rediscovered the
word “ character”.  Moral  education had a  religious tinge,  which made
many uneasy. Character with its emphasis on forming good habits and
eliminating  poor  habits  struck  a  popular  and  traditional  chord.  This
character speaks to the active process of making m arks or signs (i.e. good
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habits)  on  one’s  person.  The  early  formation  of  good habits  is  widely
acknowledged to be in the best interests of both the individual and society.

In  addition,  character  formation is  recognized as something that
parents begin early, but the work is hardly completed when a child goes to
school. Implicit in the concept of character is the recognition  that adults
begin the engraving process of habituation to consideration of others, self
control and responsibility, then teachers and others contribute to the work,
but eventually, the young ones take over the engraving or formation of his
own character. Clearly, though, with their learning demands and taxing
events, children’s school years are a prime opportunity for positive and
negative  (i.e.  virtues  and  vices)  character  formation  (educate.  State
university. com).

History of Elementary and Moral Education in Nigeria 
Elementary  schools  exists  world  wide  as  the  basic  foundational

institution  in  the  formal  educational  structure.  Elementary  schooling,
which prepares children in fundamental skills and knowledge areas, can
be defined as the early stages of formal, or organized education that are
prior  to  secondary  school.  The  age  range  of  pupils  who  attended
elementary schools in Nigeria is from six and above depending on the
organizational pattern of the particular state or school district. Elementary
education  is  organized  into  the  following  levels:  kindergarten,  pre-
nursery,  Nursery  and  primary.  The  elementary  school  curriculum
provides  work  in  the  educational  basic-reading,  writing  arithmetic,  an
introduction  to  natural  and  social  sciences,  health,  arts  and  crafts  and
physical  education.  An  important  part  of  elementary  schooling  is
socialization with peer and the creating of an identification of the child
with the community and nation.(Anderson:1998)

Goals of Elementary Schools
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Elementary  schools  have  the  goals  of  providing  children  with
fundamental academic skills, basic knowledge and socialization strategies.
They  are  key  institutions  in  instilling  a  sense  of  national  identity  and
citizenship in children.

Elementary schools prepare children to use language by teaching,
reading,  writing,  comprehension,  and computation.  Elementary schools
worldwide devote considerable time and resources to teaching, reading,
decoding, and comprehending the written and spoken words. The stories
and narratives  children learn to  read are key elements  in  political  and
cultural socialization, the forming of civic character, and the shaping of
civility and behavior. Throughout the history of Nigerian education, the
materials used to teach reading exemplified the nation’s dominant values.
For example, the primary school curriculum stressed religious and ethical
values.  Some  of  the  bodies  being  used  in  primary  schools  in  Nigeria
emphasized  Nigerian  national  identity  and  patriotism.  Some  of  the
textbooks widely used in late nineteenth century schools, portrayed boys
and girls  who  always  told  the  truth,  who  worked  diligently  and  who
honored  their  fathers  and  mothers  and  their  country.  Contemporary
reading books and materials portray a much more multi-cultural view of
life and society. (Warren and Charles: 1998)

The language of  instruction in elementary or primary schools is
often highly controversial in many countries, especially in multi lingual
ones. The ability to use the ‘official’ language provides access to secondary
and higher education and entry into different professions. In such multi
language nations as India, Canada, and Belgium, protracted controversies
have  occurred  over  which  language  should  be  the  official  one.  In  the
United States, dominant language of instruction in public schools has been
English.  The  children  of  non-English-speaking  immigrants  were
assimilated into American culture by the imposition of English language
through  the  elementary  school  curriculum.  The  late  entry  of  bilingual
education  in  the  United  States  was  an  often  controversial  educational

Moral Education and Self- Reliance in a Depressed Economy 205



South-South Journal of Humanities and international Studies                    

development,  and remains so in the early twenty-first  century.  (Warren
and Charles: 1998)

Along with the development of language competencies, elementary
education prepares children in the fundamental mathematical skills – in
counting,  using number  systems,  measuring,  and performing the basic
operations of adding, subtracting, multiplying, and dividing. Further, the
foundations  of  science,  social  science,  health,  art,  music  and  physical
education are also taught.

Education as a Moral Enterprise
      Schools  have  a  moral  ethos  embodied  in  rules,  rewards  and
punishments, dress codes, students’ government, relationships, art and in
the kinds of respect  accorded students and teachers.  Schools convey to
children  what  is  expected of  them,  what  is  normal,  what  is  right  and
wrong.  It  is  often  claimed  that  values  are  caught  rather  than  taught;
through  their  ethos,  schools  socialize  children  into  patterns  of  moral
behavior.

Textbooks  and  courses  often  address  moral  questions  and  take
moral positions. Literature inevitably explores moral issues, and writers
take  positions  on  those  issues  –  as  do  publishers  who  decide  which
Literature serves as anthologies. In teaching history, we initiate students
into  particular  cultural  traditions  and  identities.  Although  economics
courses and texts  typically avoid overt moral language and claim to be
‘value  free’,  their  accounts  of  human nature,  decision  making  and the
economic world have moral implications (Warren and Charles:1998). The
overall  shape of  the curriculum is  morally  loaded by virtue of  what  it
requires,  what  it  makes  available  as electives,  and what  it  ignores.  For
example, for more than a century, there has been a powerful movement to
make schooling and the curriculum serve economic purposes.  Religion
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and  art  by  contrast  have  been  largely  ignored.  As  a  result,  schooling
encourages a rather more materialistic and less spiritual culture.

Educators  have  devised  a  variety  of  approaches  to  values  and
morality embodies in self-esteem, community service, civic education, sex
education, drug education, Holocaust education, multicultural education,
values  clarification  and  character  education  programme  and  so  on
(Warren and Charles: 1998)

For the past several decades values clarification programme have
been  widely  used  in  public  schools.  In  this  approach,  teachers  help
students ‘clarify their values by having them reflect on moral dilemmas
and  think  through  the  consequences  of  the  options  opened  to  them,
choosing that action that minimizes their deepest values. It is unjustifiable
for a teacher to ‘impose’ his or her values on students; this would be an act
of  oppression that  denies  the  individuality  and autonomy of  students.
Values are ultimately personal; indeed, the implicit message is that there
are no rights or wrong values (Warren and Charles: 1998)

The character education movement of the last decade has been a
response,  in  part,  to  the  perceived  relativism  of  values  clarification.
According  to  the  ‘character  education  manifesto’  all  schools  have  the
obligation to foster in their  students personal and civic virtues such as
integrity,  courage,  responsibility,  diligence,  service  and  respect  for  the
dignity of all person”. The goal according to Boston University as quoted
by Warren and Charles (1998) is the development of character or virtue,
not correct views on “ideologically charged issues”. Schools must become
“communities of virtues” in which responsibility, hardwork, honesty, and
kindness  are  modeled,  taught,  expected,  celebrated  and  continually
practiced”. An important resource is the “reservoir of moral wisdom” that
can  be  found  in  “great  stories,  works  of  art,  literature,  history  and
biography”.  Education  is  a  moral  enterprise  in  which  “we need to  re-
engage the hearts, minds, and hands of our children in forming their own
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characters,  helping them to  know the  good,  love  the  good and do the
good”.

Character is  an important  aspect  of  moral  education,  but a fully
adequate  theory  of  moral  education  must  also  address  those  morally
divisive (“ideologically charged”) issues that are sufficiently important so
that students must be educated about them. Of course, one of these issues
is the nature of morality itself; after all, we disagree about how to justify
and  ground  those  values  and  virtues  that  the  character  education
movement nurtures.

If  pupils  are  to  be  morally  educated,  they  must  have  some
understanding  of  the  moral  framework  that  civilization  provides  for
making sense of  the moral  dimension of  life.  After  all,  morality is  not
intellectually  free-floating,  a  matter  of  arbitrary  choices  and  merely
personal values. Morality is bound up with our place in a community or
tradition,  understanding  of  nature,  convictions  about  the  afterlife,
experiences of the sacred, assumptions about what the mind can know,
and understanding of what makes life meaningful. We make sense of what
we ought to do, of what kind of a person we should be, in the light of all
these aspects of life.

Agencies and Theory of Religious and Moral Education
     Agencies of religious and moral education are those people or elements
that  are  saddled  with  the  responsibilities  of  promoting  religious  and
moral education in our society. The agencies include: the teacher, school,
home, religious bodies and society.

Teacher 
Teachers have been described as the societal mirror. They teach the

children the right way to behave. As teachers are expected to show a high
sense of responsibility, so also they should emphasize the moral aspect of
religion in their teachings. Teachers as models of good behavior should be
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committed to their work, come to work regularly and punctually,  instill
and inculcate discipline in their pupils and must always see themselves as
parents  of  their  pupils.  Hence,  teachers  should  always  be  honest  in
carrying out their duties.

School 
The school  is  another  corporate  body that  exercises  tremendous

influence on the pupils. For schools to remain as a good moral agent, they
must  have  adequate  facilities  with  which  to  impact  knowledge  on  the
students. The schools are therefore expected to include in their curriculum
moral and religious education for the pupils. The pupils must receive from
time to time motivation to learn. Various programmes that can enhance
and promote learning must be organized by the schools. Above all,  the
schools  must  have  conducive  environments  that  can  promote  effective
teaching and learning of religion and morals.
Home 

This  is  another  important  agent  of  religious  studies  and  moral
education. The home as the first agent of socialization and first school of
the child contributes significantly to the moral upbringing of the pupils.
The father and mother remains the role model for the pupils. The home
inculcates in the child moral  and religious lessons for self  and societal
development

Religious Bodies 
The religious  bodies  like  other  agencies  play  prominent  roles  in

character training and reformation of the children. The religious bodies
are custodian of moral and religious teaching hence they inculcate societal
virtues in pupils. In order to make our young ones better individuals in
the  society,  the  religious  bodies  should  emphasize  those  religious  and
ethical  teachings that can enhance unity among children.  The religious
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bodies should organize joint religious services, training and activities for
the children so as to bring about a sense of belonging.

Society 
The  role  of  the  society  in  communicating  religion  and  morals

cannot  be  over-emphasized.  The  society  teaches  the  pupils  its  culture,
tradition,  values,  virtues,  rules,  regulations  and  so  on.  The  society
provides for the needs of the children.  In view of the fact  that  human
beings  are  social  animals  that  lives  in  the  society  for  maximum
satisfaction, the society emphasizes what can bring happiness among the
children.

Theory of Moral Education
For any society or school to exist its members (students, teachers

and administrators) must share a number of moral virtues; they must be
honest, responsible and respectful of one another’s wellbeing. We agree
about  this.  Public  schools  have  a  vital  role  to  play  in  nurturing  these
consensus  virtues  and  values.  As  the  character  education  movement
rightly  emphasizes,  indeed,  a  major  purpose  of  schooling  is  to  help
develop good persons. 

If we are to live together peacefully in a pluralistic society, we must
also  nurture  those  civic  virtues  and  values  that  are  part  of  our
constitutional  tradition;  we  must  acknowledge  responsibility  for
protecting one another’s rights; we must debate our differences in a civil
manner,  we  must  keep  informed.  A  major  purpose  of  schooling  is  to
nurture good citizenship (Warren and Charles: 1998).

When  we  disagree  about  important  moral  and  civic  issues,
including  the  nature  of  morality  itself,  then,  for  both  the  civic  and
educational reasons, students must learn about the alternatives, teachers
and schools should not take official positions on where the truth lies. The
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purpose of a liberal education is supposed to be sufficiently informed and
have a reflective understanding of the conflicts.

What shape moral education should depends on the maturity of
students.  We  might  think  of  a  K-12  continuum  in  which  character
education begins immediately with the socialization of children into those
consensus values and virtues that sustain our communities. As children
grow older and more mature, they should gradually be initiated into a
liberal  education  in  which  they  are  taught  to  think  in  informed  and
reflective ways about important, but controversial, moral issues.

Character  education  and liberal  education  cannot  be  isolated  in
single courses but should be integrated into the curriculum as a whole. We
also believe, however, that the curriculum should include room for a moral
capstone course that high school seniors might take, in which they learn
about  the  most  important  moral  frameworks  of  thought-secular  and
religious, historical and contemporary – and how such frameworks might
shape their thinking about the most urgent moral controversies they face.

Perceptions of Education in Nigeria
Just as individuals and groups define education in different ways;

the perceptions of people concerning it also are not the same. The attempt
to consider some of these perceptions will lead us to the examination of
the concept of education.

Idealists’ view
The  idealists  see  education  from  spiritual  angle.  That  is,  they

submit that education should prepare the learners for the atonement of his
spirit (Apata:2001). For this reason, it was suggested that the curriculum
should  be  tailored  towards  religious  and moral  development.  Though,
there  was  no  objection  to  the  study  of  science  and technology,  Apata
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(2001) argued that their study should be designed for the spiritual and
intellectual development of man. In other words, the study of science and
technology should be for human social wellbeing rather than warfare and
the destruction of humanity.

The teacher who impacts knowledge should maintain a father-son
relationship with his learner and must teach with shinning moral example
because nothing is as convincing as good example. The teacher must, as
such, be a strict and impartial disciplinarian. He must portray discipline in
his activities.

Realists’ perception of Education
This  philosophy  according  to  Apata  (2001)  was  championed  by

Aristotle, Herbert and Russell. These philosophers believed that whatever
exists  physically has absolute and independent existence irrespective of
the perceiver’s view. In this regard, Apata (2001) observed that what is
known is  more important than the unknown. The scholars also believe
that values exist objectively without the subjectivity of the mind. A school
is  a  school  as  long as  the physical  plants  and human members  of  the
school community perform the function as expected of the school unlike
in the case of the idealists, the world is the ultimate reality because they
believe that the end products of any action is survival or existence.

To the  learners  therefore,  he  must  continue to  learn because his
environment is dynamic and he must be sensitive to educational values
based on the cultural values obtainable within his society.

Naturalists’ perception 
The view of the Naturalists in respect of education is child centered

since this  is  the formative stage of  the adult.  In  their  view,  no human
manipulation  controls  the  development  of  the  child.  Since  nature
determines the development of the child in stages; he sits, talks and walks
at  different  times.   To  the  Naturalists,  education  is  a  comprehensive
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experiential  development  of  the  developing  child.  The  child  should  as
such be given freedom. The naturalists advocate the kind of education that
benefits  the  learner  immediately,  based  on  his  experience  and  the
problems he faces in the dynamic environment. This is unlike the thinking
of the idealists  and the realists  that  prepare the learners for the world
beyond and future usefulness respectively.

To this extent, the naturalists opt for a curriculum which is centered
around  the  learners’  interests.  In  other  words,  the  curriculum  and
pedagogical procedure should be governed by the nature of   the child
rather than organization procedures inherent in the school timetable, or
scheme of work.

In  his  own case,  the  teacher  must  demonstrate  the  quality  of  a
cooperative  leader,  a  guide,  who must  be  humane and not  forceful  in
impacting knowledge on the child.

Pragmatism and Education 
The pragmatists believe that the purpose of education is the growth

of experience.  This  is because man continues to face problems and the
solution of such problems come from the experience already acquired by
the learner involved. The product of education according to this school of
thoughts  is  consequently  expected  to  be  a  man  who  is  capable  of
independently conducting his life.  He is not expected to live under the
directives of authority of any group or society. This is in view of the fact
that  pragmatists  believe  that  every  individual  should  be  capable  of
independent activities. They believe that the pupils should learn mainly
through the problem solving approach.

The pragmatists believe in education as an instrument or medium
through which life is made worth living. The interest of the learner must
be  backed  with  a  collated  level  of  intellectual  capability  and  logical
rationalism. Education, formal or informal is a continuous acquisition of
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experience.  This  is  very  true  because  education  is  the  development  of
reflective thinking and the utilization of intelligence (Apata: 2005).

The  pragmatists  further  believe  that  education  affords  the
individual the capability of achieving whatever he effectively set out to do.
This is without any basic resignation to the concept of destiny. Education
according  to  the  pragmatists  is  therefore  seen  as  a  decision  making
process for the improvement of the individual and the society at large.

Using Moral Education to Enhance Self-Reliance
        Moral education enhances situated learning which refers to learning
that  enables  learners  to  develop  learning  experiences  that  are  directly
connected to real  world issues,  problems and contexts.  As observed by
Kardan (2003),ethical or moral education are as important as scientific and
technological  activities  and  progress  while  science  and  technology
provide us with the ability to possess systematic knowledge of natural and
human realities  to  improve the  conditions  of  our  material  lives.  Moral
education helps us to identify moral values whose application improves
our internal existence and balances our individual and social lives. Moral
education can be described as a component man uses to enjoy a good life
and well being, he realizes his own essence and works toward perfection.
Moral education involves the study of   values in the domain of human
conduct.
          For Moral education to promote or enhance self-reliance certain
elements must be taken into consideration because it is on this elements
that  the  ethical  conduct  of  individuals  depend.  The  elements  include:
value system; education systems and an individual’s native constitution.
The  priority  given  to  these  elements  depends  on  the  psychological,
sociological  or  philosophical  approaches  used  to  determine  priorities.
Value  systems  are  not  absolute    but  relative  to  time  and  space.  The
individual’s need that adapts behavior to new   value systems is inspired
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by various factors. And if the individual is not prepared for this perpetual
adaptation he will lose his mental equilibrium and identity.
         Through religious education man learns how to respect his fellow
human beings regardless  of  gender,  race,  ethnicity and ideology .He is
aware that he needs the assistance of others to survive yet he does not
absolutely rely on them. Man becomes self-reliant as he adheres to those
virtues such as humility, courage, respect for others and self-control that
moral  or  religious  education  teaches.  Since  moral  education  teaches
virtues such as truth,  goodness, justice, peace and human dignity ,if the
citizens of Nigeria can adhere to these virtues, violence ,inter-tribal war
and killings that have that have contributed to  economic depression being
witnessed in the country will cease. When there is peace, Nigerians will be
prodigiously creative and self-reliant.
          Moral education familiarizes the masses with the culture, the social
mores  and  traditions  of  other  nations.  This  however  confronts  most
especially the younger generation with moral antagonisms and different
value  systems  in  their  own  or  other  societies.  They  are  therefore
encouraged to compare their observations in order to distinguish between
good and bad behaviours. This will lead the young generation to stable
and dependable moral criteria.

Conclusion  
             We are able to see from this study that Nigeria as a nation is
currently  witnessing  economic  depression  since  there  is  wide  spread
unemployment,  lack  of  investment  and  scarce  demand  for  consumer
goods which are all characteristics of a depressed economy. Lack of self-
reliance  as  we  can  see  from the  study  is  one  of  the  factors  that  have
contributed to Nigerian economic problem. The study however revealed
that  has  the  potential  to  salvage  the  country  from  its  economic  woe
through self-reliance.
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            In a nut shell, since moral education involves the study of value in
the domain of human conduct, and since there cannot be meaningful and
enduring development without it, it is therefore recommended that moral
education should be taught at all level of Nigerian education. 
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