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Abstract 
A lot of debates have sprung up concerning how assessment should be carried out 
in schools. Scholars started questioning the traditional forms of assessment which 
involves the evaluation of learners’ performances by the grading system (Black & 
Wiliam,1998). The emergence of formative assessment which is more diagnostic in 
nature as opposed to summative assessment which directly evaluates a students’ 
performance using a process of standardized procedures redefined the concept of 
assessment in the learning process as from the late 1960s. While formative 
assessment is aimed at facilitating learners’ development through a partnership 
between the teachers and learners, summative assessment explains to the learners 
their most recent capability and suggest the need for further improvements 
(Crooks, 2002). No doubt this changing trend posed a lot of problems for teachers 
who had been trained from a behaviorist point of view of language learning and 
this has been one of the numerous challenges mitigating against the 
implementation of assessment strategies so far. In classroom practices, 
assessments can be classified as either formative or summative. 

 

Keywords: Second Language Acquisition, Assessment, Feedback, Change, Learner’s 
Development.  
 
1. Introduction 

Assessment and feedback are two significant and broad areas in the practice of education 
from a general perspective. Second language classrooms are often not error free and 
teachers try to provide formative, summative as well as corrective feedback in order to 
improve language learning and enhance communicative competence. As observed earlier 
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in the introductory abstract, summative assessments have its focus on evaluating the 
performances of learners through gradings and in this instance, teachers’ grades students 
based on their current competence and proficiency levels. It has been argued in some 
quarters that summative assessments afford the parents, guardians and even educational 
administrators the opportunity to monitor learners’ progress and ascertain if they are up 
to certain set standards (Bell & Cowie, 2001). In other words, despite the real and perceived 
deficiencies associated with summative assessments, it is still an important aspect of the 
educational planning process.  There is already a paradigm shift in the way assessments 
are being carried out in language learning (Looney, 2007). Unlike the times when 
assessments were simply about the evaluation and grading of learners, the new focus of 
assessment is mainly to establish a relationship between instruction, assessment and 
feedback in relation to the improvement of students’ performances.  Viewing this from a 
broader perspective, assessments have ways of facilitating learner autonomy thus giving 
the learners the opportunity to self-evaluate and self -repair. It also encourages learners to 
set targets for themselves. Formative Assessment has really become a multi- faceted 
integral part of the learning process and it has provided an alternative to summative 
assessment as situated in the Social – Constructivism theoretical framework (Pryor & 
Crossouard, 2008). Formative assessments serve various purposes in the classroom as it 
promotes efficient learning through coordinated instruction, and it can also give feedback 
to learners through facilitative learning (Wiliam, 2011, Irons, 2008). 
 
2. Formative Assessments and Learning 
Formative assessment is an important learning apparatus that helps the teachers to provide 
instant and ongoing feedback in order to bring about an improvement in learning (Shute, 
2008). From a philosophical assumption of social constructivism, formative assessments 
focus on the learner/teacher interactive process in learning as its assumed that both the 
learners and the teachers should engage in dialogic activities in order to bring about 
feedback from the teacher. Saddlers’ theory of assessment and feedback focuses on three 
major requirements for feedback to be effective. As he has noted, the focus of assessment 
should be on “who makes the judgement, how they are made, how they may be refined 
and how they are put to use in bringing about improvement” (p.119).   
 
Formative feedback are various techniques employed by the teachers with an aim of 
engaging their students and propelling them to produce ideas and arguments that are 
acceptable. These techniques maybe verbal or written. Hounsell (2004) sees feedback 
(formative) as activities and processes that accelerates and supports learning. Since the 
learning process is not a stagnant one, i.e. it evolves and modifies learning. Among other 
scholars who emphasized on the importance of formative feedback is Stefani (1998) by 
describing it as a vital element for students’ learning. Formative feedback in its general 
perspective has been a very motivating factor in the second language acquisition process 
(Looney, 2007). Formative feedback is not effective in any way until it has provided the 
learner with verification and elaboration. Verification (provision of worked examples 
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among others) in formative feedback helps find out if the answer is correct or not while 
elaboration provides the right clues that will aid the learner in getting the actual correct 
forms (Kulhary & Stock, 1989). Verification can be exemplified or emphasized by 
highlighting, bolding or even italicizing the incorrect or correct forms while elaboration 
can be in certain forms such as providing metalinguistic cues (Shute, 2008). Sadler (1989) 
sees formative feedback as a way of remolding the learners through new assessment 
methods as against the traditional methods of assessing through questions and the grading 
system. 
 
The known traditional methods of assessment were as a result of the behaviorists’ school 
of thought which sees behaviors as a major criterion in which individual abilities can be 
ascertained. As been shown in various studies, it is no longer a teacher -centered form of 
assessment but now a collaborative procedure in learning which involves both the learners 
and the teachers (Sadler 2009). Formative assessments are those activities, assignments or 
various forms of input a learner is exposed to with the principal aim of improving learning. 
(Black & Wiliam,1998).  A lot of scholars have further opined that for the success of both 
assessment and feedback, learners must be encouraged to be the owners of their own 
works. This was done in furtherance to the original submissions of Black &William (1998).  
Bell & Cowie (2001) sees formative assessment as the teachers’ recognition of individual 
learner needs in order to aid learning. Across the learning theories of the socio-cultural 
perspective, the constructivist learning proponents as well as the psychological theories of 
learning, it has become acceptable that formative assessment is a better alternative to the 
teacher-centered assessment methods (Black & Wiliam 2006). Even though both formative 
and summative forms of assessments have their merits and flaws, a major flaw I will refer 
to concerning summative assessment is its non-promotion of deep learning (see Irons, 
2008). Looney (2007) sees formative assessment as forms of interaction between teachers 
and learners that facilitates assessment and thus improves the learners’ needs through the 
modification of teaching activities/procedures and so on while Kahl, 2005 sees it as a sole 
weapon of the teacher that is to be used to target and correct learners’ mistakes. Formative 
assessments are adopted in classrooms now because of a range of reasons which spans 
through the provision of feedback that will in turn aid the performance of learners (Irons, 
2008). The role of teacher / student symbiotic relationship in formative assessment cannot 
be overemphasized. 
 
Black and William (1998) identified two major functions of feedback namely facilitative 
feedback and directive feedback. While facilitative feedback gives general suggestions like 
in the case of providing metalinguistic cues to learners on how to improve on learning, 
directive feedback is a very specific one that tells the learner explicitly what needs to be 
done.  Formative feedback may be used to notice and bridge the differences that may have 
occurred between a learners’ actual performance and the standardized expected level of 
performance. Filling this lacuna goes a long way in discovering how well or badly a learner 
has fared particularly when learning specific target structures. In another step further, 
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formative feedback helps the learners in knowing which learning tasks are more 
important/deserve more attention than others. As enumerated by Irons (2008), formative 
assessment is an effective tool that aids students’ learning in several ways. The dialogic 
aspect of verbal feedback encourages learners to open about their concerns and areas 
where they believe they need assistance (Black and Wiliam, 1998). Also, the employment 
of formative assessment provides a very conducive learning environment for the learner 
as they take on given tasks without the fear of being judged by the instructor. 
 
3. Interaction in Second Language Acquisition. 

Learners are always faced with the double task of communicating in the target language 
as well as learning the correct forms of that same language. Verbal interaction is a major 
form of communication and so it is very important in the language acquisition process. 
This simply implies acquisition occurs in the actual interaction and not as a result of 
interaction.  Looking at acquisition from this perspective, it can be argued that second 
language acquisition is not an individual-based process, but process shared between 
individuals. In classroom interaction, communication can be dialogic or monologic. This 
is where input comes in as well as modified output which comes as a result of the 
comprehensible input received by a learner from a more competent peer or teacher (Swain, 
1995). As a result of classroom interactions, there are two important aspects that should be 
taken note of namely the formative assessment and the corrective feedback stages. While 
it can be said the formative assessment facilitates learning in children, increases the 
learners’ level of self- worth and self -esteem, gives the teachers and learners a background 
pedestal upon which further learning needs can be based upon (VanPatten & Benati, 2010). 
Corrective feedback is the teacher’s actual reaction/utterance which indicates that the 
learner’s output is of a non-acceptable standard (Sheen, 2007). Input is a very important 
ingredient of the second language acquisition process, and it must not just be input, but 
input, which is comprehensible to the learner, meaningful and communicative in purpose 
(Van Patten and Williams, 2014).  
 

The interaction hypothesis really notes the importance of what comes in during an 
interactive process and that is why it believes that the modification of “what comes in” is 
a very essential aspect of what makes in understandable or not. It is the presence of 
comprehensible input that leads to the negotiations of meanings in a classroom interactive 
setting. Negotiations of Meaning helps the learners to understand what the received input 
means and it propels what can be termed as a ‘modified’ output right after feedback 
(correct form) has been received on the initially produced output (Pica, 1994). Various 
studies have emphasized and re-emphasized the ever-growing influence of the positivity 
in the role of corrective feedback in the second language acquisition processes and models 
(Ellis, et al., 2006). The review of these studies revealed that feedback can either attract a 
positive evidence (provision of the correct expected output) while the negative evidence 
only tells the learner what is not acceptable in the target language. For the successful 
administration of corrective feedback, a collaborative form of symbiotic relationship is 
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very essential. The partnership between the learner and the instructor is essential as this 
goes a long way of bringing about actual learning (Sadler, 2009) and it also propels both 
partners of this symbiotic relationship beyond their capabilities as individuals. The 
proponents of the interaction theory believe that acquisition is birthed from interaction 
through feedback.  
 
This is a sharp contrast to the ideas of Nativists who views acquisition as a process driven 
by Universal Grammar (Innate linguistic abilities). In a 2012 study carried out by Maratoshi 
Sato and Roy Lyster, a quasi-experimental study was conducted and it focused on two 
major grey areas which were namely teaching  the learners how to provide feedback  
themselves in the process of interaction (peer interaction) and secondly on the possible 
effects of peer interaction on feedback in second language acquisition. To achieve these 
aims, ‘four University – level English Classes’ were employed (with each class been 
exposed to one of four treatment procedures. The study discovered, after a semester of the 
administration of various corrective feedback strategies (recasts, prompts and peer 
interaction), that the group which received peer-interaction feedback only performed 
better on fluency whereas  the other two groups which received, recasts and prompts 
performed better in the overall standings. 
 
4. Implicit and Explicit Feedback 

A lot of researches carried out by different scholars have been able to show that learners 
who received written corrections on their writings considerably improved on the target 
structures for which they received feedback (Bitchener, 2008; Sheen et al., 2009) as cited in 
Bitchener (2012). In a study carried out by Adams R, et al., 2011, in  investigating how L2 
learners assist each other in self-repairing, using two types of corrective feedback namely 
explicit corrections (providing metalinguistic cues) and recasts (implicit feedback) in 
regards to ascertaining what type of feedback procedure is more effective in aiding the 
learning of English past tense and locatives, it was discovered that the real synergy 
between explicit corrections, modified output (productions after receiving explicit 
feedback), and second language learning cannot be really established. The findings also 
showed that learners differ in the way they received feedback and modified output. 
 
Ellis et al., 2006 carried out a study starting by the review of previous studies on the need 
for implicit feedback and then proceeded to carry out an experiment focusing on the effects 
of both implicit and explicit feedback on the acquisition of a chosen target structure, the 
English past tense “ – ed”. To achieve this, an experimental design consisting of one control 
group (No feedback provided) and two experimental groups was adopted. These learners 
were low level intermediate English as a second language learners. The procedure for them 
was to undergo two communicative classroom tests for which they were provided with 
both implicit (recast) feedback as well as explicit (metalinguistic explanation) feedback on 
their utterances. Tests were administered in three phases: (a) before receiving feedback (b) 
after receiving feedback (c) 2 weeks after receiving feedback. A comparison of the results 
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of the various groups portrays explicit feedback as a better option. It showed that the forms 
of explicit (metalinguistic cues and explanations) feedback provided for the learners had a 
real grip on them. 
 
5. Corrective feedback in Second Language Learning 
There had been several definitions of corrective feedback by scholars. Schachter (1991) 
described corrective feedback as the utterances made by the teachers in identifying the 
learner’s errors as well as correcting them. Lyster & Ranta (1997) sees corrective feedback 
as the various strategies employed by teachers to correct learners’ errors. Ellis et al., 2001 
referred to the correction of learners’ errors as ‘treatment’ as they further opined that this 
‘treatment can either be direct or indirect’. The direct treatment is when the teacher 
explicitly intervenes when an error has occurred and provides the correct forms and its 
indirect when the teacher only provides cues on how the learner should self-repair.  
Another pertinent question I hope to provide answers to is how does the various forms of 
‘treatment’ a teacher provides in an English as a second language classroom lead to learner 
uptake? The early behaviorists believe errors should not occur at all but despite all forms 
of interventions, corrective feedback inclusive, errors continue to occur. Krashen’s 1985 
Monitor Model believes CF is not important but Dekeyser 1993, Vygotsky 1978 among 
others have been able to show CF is beneficial to language learning and acquisition 
particularly from a cognitive point of view. In this brief review of related literature, I will 
be discussing feedback, formative assessment and the place of feedback in second 
language acquisition. My major research objective is to investigate how the use of 
corrective feedback functions as a tool that facilitates effective learning in second language 
acquisition. 
 
5.1  Types of Corrective Feedback 

There are various scholars who have made categorizations of corrective feedback (See 
Panova & Lyster, 2002; Ellis & Sheen, 2006; Farra, 1992; Lyster & Ranta 1997) but for the 
purpose of this study, I will be adopting the typology made by Lyster & Ranta, 1997). 
Lyster & Ranta (1997) made a classification of Corrective Feedback types namely Recasts, 
Explicit Correction, Clarification requests, Metalinguistic feedback, Elicitation and 
Repetition. I will briefly discuss all these categorizations. 
 

a. Recasts refers to “the teachers’ reformulation of all parts of a student’s 
utterance, minus the error”  
Example:     Student:  I go to the pharmacy yesterday 
                    Teacher:  You mean you went to the pharmacy yesterday? 

 
b. Explicit Correction: “the explicit provision of the correct form” and the 

teacher “clearly indicates that what the student has said is incorrect. 
 Example:            Student:  Yesterday, I go to the Pharmacy 
                            Teacher:  It is not “go”, it is “Went” 
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c. Clarification Requests:  This is when the learners’ utterances have been 

misunderstood by the teachers and needs clarification. 
 Example:           Student:   I go to the Pharmacy yesterday. 
                           Teacher:   Pardon? 
 

d. Metalinguistic Feedback: These are the various information, comments and 
instructions connected to reformulation of a learner’s erroneous utterance 
without giving the correct form.  
 Example:               Student:    I go to the Pharmacy yesterday 
                               Teacher:    Next time, make use of the past tense 
 

e. Elicitation: It is a type of feedback that involves the teacher firstly “eliciting a 
completion of their own utterance by strategically pausing to allow students 
to fill in the blank”. The second part involves the teachers asking questions 

and in the third phase, the teachers requests that the learner reformulates his 
utterances. 

Example:               Student:     I go to the Pharmacy yesterday 
                              Teacher:    You did what? 
 

f. Repetition:  This is a repetition of the students’ error often with a higher 
pitched intonation in order to lay emphasis on the error. 
Example:         Student: I go to the Pharmacy yesterday 
                        Teacher: I go to the Pharmacy? 
 
Lyster & Ranta (1997). 
 

6. Teachers’ and Learners’ Perspectives on the Implementation of Corrective 
Feedback 

Teachers and Students often have different perceptions on feedback (Yoshida, 2008). On 
so many occasions, teachers provide too much feedback even when the students feel it is 
not necessary and at other times, teachers provide very little feedback even when learners 
believe they need more. This often leads to different forms of disconnect between the 
teachers and the learners thus hindering the learners’ development. (Bloom, 2007). In a 
2011 study carried out by Jean & Simard, some Canadian students of French as a Second 
language (FSL) and English as a Second Language (ESL) and their tutors were used as 
participants. The research was focused on their grammatical errors and the researchers 
wanted to know when best the learners think they should be corrected, and which 
grammatical errors should be corrected. Even though the two groups differed slightly in 
some other areas, a consensus was reached on how written errors should be corrected. 
Many the students wanted all their written errors to be corrected but in a sharp deviation 
from that, the FSL and ESL tutors believes they should only correct learners’ errors 
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whenever they cannot self-repair. This might have happened as result of the teachers’ 
beliefs about feedback or the methods used in carrying out such corrective feedback 
activities. Basturkmen et al., 2004 posited that most times, the practices of teachers are 
always different from their acclaimed perceptions. So many times, teachers do provide 
Corrective feedback unconsciously. Even though they see no reason for it, they still do 
unconsciously.   
 
7. Conclusion 
 Even though scholars like Truscott (1999) believes providing Corrective Feedback on 
learners’ erroneous speeches may be counter-productive, studies by Russel & Spada 
(2006), and Li (2010) have provided contrary evidence to these assumptions.  This study is 
carried out with an intention of filling that gap that exists in the ESL discourse. It is 
particularly aimed to address the teaching of English as a second language and its relation 
to oral corrective feedback in the Nigerian background. It is believed that further 
investigations into this topic will provide very useful insights into the various ESL teaching 
programs in the world in general and in Nigeria in particular. 
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