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Abstract 
This study investigates the potentials of creative dramatics as an effective 

instructional tool in basic education. Three hypotheses were formulated to guide 

this study. The design used for the study is experimental of which, 40 primary 

school pupils of Kris Neighbourhood School Orhuwhorun were used in the 

experiment comprising 20 for the experimental group and 20 for the control group. 

The data obtained were analysed using t-test and Pearson’s product moment 

correlation. The study revealed that there was significant difference in the 

academic performance of pupils exposed to creative dramatics as against those not 

exposed.  There was also a remarkable difference in pupil’s interest towards 

learning through creative dramatics as against the conventional lecture method. 

From the results and findings of the study, this paper recommends that creative 

dramatics as an instructional technique in primary school should be encouraged 

and developed in the Nigerian basic education system.  

 

Key Words: creative dramatics, basic education, drama, demonstration, roleplaying, 

improvisation 

 

Introduction 

Creative dramatics as the name applies is a form of creative drama that is used for more 

functional purposes to aid learning and understanding mostly at the basic education level. 

In recent times, drama in education has been increasingly recognized among educators as 

an effective teaching tool (Mustafa-Yasar, 2006:1). McCaslin (2006:257) submits that: 

 

The use of drama as a tool for teaching is not new: historically, both drama 

and theatre have long been recognized as potent means of education and 

indoctrination. The ways they are used today, however, are new, and they 

differ in a number of respects from the ways they have been used in the 

past. 
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Creative dramatics implies any activity which presents a situation involving people in 

active role playing and which emphasizes attitude rather than character. It is a creative 

activity that involves imagination, improvisation, spontaneous action, simple 

characterization and story making (Siks, 1981). Creative dramatics or educational drama 

as the case may be, is an improvisational and non-exhibition process in which children are 

guided by a leader (teacher) to imagine, enact, and reflect upon scenarios created around 

topics and human experiences for better understanding. 

 

In this paper, creative dramatics and educational drama will be used interchangeably 

because they are synonymous with each other. Existing drama literature and theatre 

scholars like Akinwale (2007), Adedina, Anigala, Adeniyi & Ezekiel (2007), and Chukwu-

Okoronkwo (2011), suggest that drama offers several opportunities for educators to 

promote learning and development in children. It is an essential instructional tool for basic 

education because it is an active form of engaging children between the intuitive stages 

(from about two years to about seven) and the concrete operational stage (from about the 

age of seven to eleven) of a child’s mental development. Creative dramatics allows 

participants to be engaged, motivated, empowered and be an active agent of learning 

(Mustafa-Yasar, 2006:2).  According to Umukoro (2002: 11) “Creative dramatics is at its 

best, exploratory drama that takes the individual child involved on a voyage of self- 

discovery through the free but creative process of self-expression”. The chief concern of 

creative dramatics is the child (children) as; it upholds child centeredness (Chukwu–

Okoronkwo, 2011:111). In the same vein, Hidebrand (1986) as quoted by (Chukwu–

Okoronkwo, 2011) sees creative dramatics as the spontaneous imaginative role playing 

taking place in schools for young children. According to Johnson & O’Neill (1984:42), 

“drama is no longer considered simply as another branch of art education, but as a unique 

teaching tool, vital for language development and invaluable as a method in the 

exploration of other subject areas”. When drama is interwoven into teaching in basic 

school, it promotes literacy, multiple interpretations, problem solving and collaboration 

among pupils. It allows the new learning to be connected to previous knowledge, and 

provides teachers with opportunities to see children’s interest and developmental level 

and to facilitate further learning (Courtney, 1990 in Mustafa-Yasar, 2006:2). 

 

In this part of the world, particularly in Nigeria, the usefulness of drama as an instructional 

tool have not been well explored to its fullest. The only time you see teachers engage in 

any dramatic activity is when the school is having a social activity in the form of an end of 

term party for graduation, and Christmas or Easter celebration where bible stories are 

acted out. In developed countries, educational drama/creative dramatics is a basic 

instructional tool in their educational system particularly elementary schools. This has 
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given rise to the various television stations that have been dedicated to instructional 

programs for children in different subject areas, all woven around creative dramatics. They 

do this with the aid of a guide who is in this case a teacher/parent or anyone who has the 

skill to guide the child (children) through dramatic activities. Dramatic play is an activity 

every child indulges in spontaneously and naturally without inference. McCaslin (2006:7) 

describes it as “the free play for very young children” hence, incorporating it into their 

learning experience is very essential. Chukwu–Okoronkwo (2011:111) posit that: “it 

expands the child’s vision beyond his own experience” he goes further to state that, 

“Through creative dramatics the child is able to find himself, to discover his personality, 

his potentialities and limitations, his movements and language capacities and his 

particular interest”. Creative dramatics has a mystical aura that teaches every subject and 

child not minding the level of their talent because it is a process that evolves through play. 

Slade (1954:42) as cited by Umukoro (2002:17) stated that “a play is an inborn and vital part 

of young life. It is not an activity of idleness, but rather the child’s way of thinking, proving, 

relaxing, remembering, daring, creating and absorbing”. It is this utilitarian background 

therefore, that predicates it as not just a recreational activity but an educational tool. 

Although most basic school teachers usually acknowledge the value of drama but, they are 

often reluctant to incorporate it in their class rooms. The reasons for this might not be 

farfetched. The Nigerian basic school curriculum is usually loaded with little or no time 

for dramatic activities. Also, they might have the perception that drama is for the talented 

children rather than a useful teaching tool that works for everybody or that drama is 

complex and they don’t have the skill to apply it as a teaching tool. 

 

One of the cardinal aims of education is to develop the total child (children) in all aspect 

of mental development and learning to face the challenges of life. This is what creative 

dramatics can offer. Umukoro (2002:9) offers a clear purpose of drama education. He 

opines that:  

 

The general purpose of education is to foster the growth of what is 

individualized in each human being. At the same time harmonizing the 

individuality thus educed with the organic unity of the social group to 

which the individual belongs …Drama encourages the development of 

individual personal resources which, are those of sensory perception, 

interest, imagination, powers of concentration, physical and verbal skills 

and emotional control. 

 

Through creative dramatics, all these resources are brought into play and exercised in 

conjunction with one another. The robust learning engagement offered by creative 
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dramatics lends it credence as a very effective instructional tool for basic education, 

knowing fully well that this stage of education and development in a child is a very crucial 

one. But it is indeed painful to note that the introduction of dramatic activities in our basic 

schools is nothing to write home about.  

 

Consequently, the thrust of this paper is to demonstrate and make a case that, the search 

for a robust instructional method that will stimulate interest and engender all round 

development and learning in a child (children) in primary school, cannot be possible 

without the incorporation of educational drama/creative dramatics. So far in 

contemporary times, the opportunity and space for play is restricted to only the school 

environment and leisure parks springing up in cities. Modern distractions like the 

television, video games, high tech mobile phones, internet and home restrictions have not 

given children the opportunity to explore dramatic and creative activities which will 

engender their all round learning and development. As a result, the abilities of the children 

are not fully developed and learning in some subject or topics become unnecessarily 

cumbersome when the simple application of creative dramatics will make learning the 

subject/topic fun and easy to understand.  If creative dramatics is fully incorporated into 

classroom activities in basic schools through the process of play, children will learn faster, 

better and develop their innate skills while having a better understanding of what they are 

being taught.  

 

Engaging Creative Dramatics in the Classroom 

Umukoro (2002:11) defines creative dramatics “as an organized and scientific application 

of drama in formal educational communication”. Drama and education are negotiated 

social process of communication. The active nature of drama allows the participants to be 

more engaged in interaction with others and in a critical reflection. Learning is always a 

social process, a joint, collaborative effort of students with teachers and cannot be 

transferred to a passive receiver (Moll & Whitmore.1993). Therefore learning cannot be 

separated from its social context. Drama enables the individual to be active in acquiring 

knowledge, as knowledge is a collaborative social construction that is created through 

social interaction and internalized through restructuring the experience in order to make 

sense of it (Mustafa-Yasar, 2006:8). The vital role of educational drama as an instructional 

tool in achieving the 2030 basic education goal of any nation cannot be over emphasized 

because; it promotes learning experience by taking the children from the known to the 

unknown. This experiment in this paper is guided by the following research hypothesis: 
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Ho1. There is no significant difference in the learning outcomes of pupils exposed to 

creative dramatics and those not exposed to creative dramatics in their academic 

performance. 

Ho2. There is no significant relationship between the uses of creative dramatics as an 

effective teaching method in primary schools as against the lecture method. 

Ho3. There is no significant difference in student’s interest in learning through creative 

dramatics and the lecture and cookbook methods. 

 

The teacher introduces creative drama by assuming a role that has a particular conflict and 

needs assistance from the participants. The instructor might use a fairy tale or a real-life 

story as pretext to engage the participants, or might simply create a scenario for specific 

purpose in mind. The conflict or the problem is usually vague enough so that participants 

join in decision making to define the problem and the course of action. Roles are often 

assigned but flexible. During the process the instructor goes in and out of role to strengthen 

the effects of drama and provide opportunity for reflection. The instructor encourages the 

participants for creativity and originality whenever possible while keeping the educational 

purpose in mind. Participants also might take different roles when the nature of the story 

dictates. Therefore, according to O’Neill (1995), “drama teaches by putting the participants 

in a fictional or historical context in order to get them to confront their own actions, 

knowledge and beliefs as they progress into the narrative of the drama”.  

 

This study took place at Kris Neighbourhood primary school Orhuwhorun, Udu LGA of 

Delta State in which drama was used for multiple purposes. Because drama is a negotiated 

and non-reproducible art form, the researcher used an experimental design which consists 

of two groups of students who were randomly picked from primary 4 & 5 to form the 

experimental and control groups comprising 20 pupils each. They were taking through the 

voyage of self-discovery through the dramatization of their literature text the village boy. 

The main research instrument that was used for data collection in the study was the 

administration of an objective test and personal observations during the study. This is 

adopted in order to minimize the problems associated with data collection. The test is 

designed to sample the performance of the pupils after the experimental process of 

exploring creative dramatics as an instructional technique. 
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Method of Data Collection 

Data Collection 

Techniques  

Primary Purpose      Site  Selection of 

the 

Participants  

Forms of Data 

Collected  

Participant 

Observation  

- To develop a 

rapport  

- go through 

similar 

experience  

classroom/ 

school hall 

- 20 

Primary 

pupils  

- two 

classroom 

teacher 

 

-Jottings/field 

notes  

 

Individual Interviews  

 

-To capture 

the 

individuals' 

perspectives 

and 

understanding 

 

 classroom  

 

- 10 

members 

of the 

experiment

al group 

 

 

- open ended 

questions.  

 

Test -To measure  

the level of 

understanding 

of topics being 

taught using 

the creative 

dramatics 

techniques 

classroom  - Pupils of 

the 

experiment

al and 

control 

groups 

-  Test score 

SESSIONS 

The Class Session  The Purpose of Activities  The Content of Activities  

Session 1  

 

 

 

 

 

 

 

 

 

 

*Using play as a medium to 

get pupils engaged.  

*Introducing the process 

drama.  

*Getting pupils into 

different roles and into the 

fictional world.  

.  

* Connecting the drama 

experience with the Pupils 

academic content areas.  

*Trying the story telling 

technique.  

*Telling the story of their 

school experience.  

*Role playing of characters 

created by them.  

 

 

*Creating a lesson plan 

focusing on topics by using 

play/drama to teach a theme 
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Session 2 

 

 

 

 

 

Session 3 

 

 

Session 4 

 

 

 

 

Session 5 

 

 

 

Session 6 

 

 

 

 

Session 7 

 

 

 

 

Session 8 

 

 

 

* Reading one of their 

prescribed literature 

texts.(The Village Boy) 

*Getting the pupils into 

different roles. 

 

* Activity in section 3 

continues 

 

* Discussing the story in the 

text. 

* Getting students to play 

selected characters 

 

* Getting the pupils to play 

out the stories as rehearsed. 

 

* Evaluation of the dramatic 

process employed during 

learning. 

 

 

* Linking the process to 

classroom cognitive 

development.  

 

 

*Test evaluation on the 

success of the experiment 

related to a chosen content 

area.  

 

* Trying to create the fictional 

characters 

 

*Trying to act out the story. 

 

 

* The story is being told 

through actions. 

 

* Roles are taken by pupils 

 

* Trying to act out the story 

 

 

* Pupils getting meaning of the 

activities developed by them. 

 

* Pupils express their 

understanding of the process. 

 

 

* Pupils are taking through the 

process classroom learning in 

relation to the dramatic 

process. 

 

*Objective test made up of 15 

multiple choice questions 

 

The data gathered from the experimental process were analysed. Student’s t-test and 

Pearson product moment correlation analysis were used to test the hypothesis. All 

hypotheses were tested at 0.05 level of significance or 95% certainty of prediction. The 

experiment required classes for all pupils in the experiment group on select topics of their 
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syllabus in Literature in English. The classes were held twice a week during the term and 

each class took 45mins. We had a total of eight (8) sessions. 

 

Presentation and Analysis of Data 

From the notes collected during the experimental process through interviews and 

observations, various opinions were noted concerning the impact of creative dramatics 

during the teaching and learning process. They include; 

 

1. Creative dramatics was able to sustain the interest of pupils to participate in all the 

classroom activities. 

2. The social interaction amongst pupils in the experimental class was commendable 

according to the classroom teachers report. 

3. School attendance by pupils of the experimental group was 100% according to the 

classroom teacher’s observation. 

4. Pupils were able to freely explore their creativity. 

5. Pupils enjoyed the new method of learning as they are active in the learning 

process. 

  

Ho1 (Null Hypothesis 1) 

There is no significant difference in the learning outcomes of pupils exposed to creative 

dramatics and those not exposed to creative dramatics in their academic performance. 

Decision rule: if tcal is greater than tcrit (table value) null hypothesis is rejected and 

alternative hypothesis is accepted. This means that there is a significant difference. 

However, if tcal is less than tcrit null hypothesis is accepted which means that there is no 

significant difference. 

 

Table 1 Students t-test for difference in learning outcomes. 

Variables N Mean stddev Def t cal t tab Remark 

Exposed to 

creative 

dramatics 

20 14.15 0.875  

 

38 

 

 

6.552 

 

 

2.024 

 

 

Reject 

Not 

exposed to 

creative 

dramatics 

20 11.10 1.889 

   P       0.05 
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Since tcal (6.552) is greater than tcrit (2.024) the null hypotheses is therefore rejected and the 

alternative hypotheses is accepted. This means that there is a significant difference in the 

learning outcomes of pupils exposed to creative dramatics and those not exposed to 

creative dramatics in their academic performance. 

 

Ho2 (Null Hypotheses 2) 

There is no significant relationship between the uses of creative dramatics as an effective 

teaching method in primary schools against the lecture method. 

 

Table 2: Pearson’s product-moment correlation for relationship between creative 

dramatics and the lecture and cookbook methods 

Variables N Mean Std. 

Dev 

d.f r cal r tab Remark 

Creative 

dramatics 

20 14.15 0.875  

38 

 

-0.328 

 

0.304 

 

reject 

Lecture and 

cookbook 

methods 

20 11.10 1.889 

     P       0.05 

Since r.cal (-01328) is greater than r.crit (0.304) the null hypothesis is therefore rejected and 

the alternative hypothesis is accepted. This means that there is a significant relationship 

between the use of creative dramatics an effective teaching method as against other 

teaching methods. 

 

Ho3 (Null Hypotheses 3) 

There is no significant difference in student’s interest in learning through creative 

dramatics and the lecture method. 

 

Table 3: Students t-test for difference between students interest in learning through 

creative dramatics as against other teaching methods. 

Variables N Mean Std-dev d.f t cal t tab Remark 

Interest in 

creative 

dramatics 

20 14.15 0.875  

 

38 

 

 

14.934 

 

 

2.024 

 

 

reject 

No interest in 

creative 

dramatics 

20 9.2 1.196 

     P       0.05 
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Since tcal is (14.934) is greater than tcrit (2.024) the null hypothesis is therefore rejected and 

the alternative hypothesis accepted. This means that there is a significant difference in 

student’s interest in creative dramatics and the lecture and cookbook method. 

 

Discussion of Result Findings 

With reference to hypothesis one which states that ‘there is no significant difference in the 

learning outcome of pupils exposed to creative dramatics and those not exposed in their 

academic performance’ the data in table 1 indicates that tcal (6.552) is greater than ttab (2.024) 

therefore, the null hypothesis is rejected. This means that there is significant difference in 

the learning outcome of pupils exposed to creative dramatics in their academic 

performance. This may be as a result of the nature of creative dramatics (Drama) which is 

credited to give children (pupils) the opportunity to be an integral part of the learning 

process. (Bolton, 1984; Booth, 2001; Heathcote, 1984; O’Neil, 1995), all agree that drama 

leads the participants to rich learning experience, social and personal growth. No surprise 

that pupils in the experimental group that were exposed to creative dramatics performed 

better than the control group that was exposed to the conventional lecture and cookbook 

method. This submits that creative dramatics is an effective instructional tool because it 

gives the pupils the opportunity to learn first-hand and become an integral part of the 

learning process. Creative dramatics offers several opportunities for educators to promote 

learning and development. Drama allows the participants to be engaged, motivated, 

empowered and hence be an active agent of learning (Heathcote, 1984; Wagner, 1999; 

Warner, 1995). According to Styslinger (2000), when drama is interwoven into children 

education, it promotes literacy, multiple interpretations, problem solving and 

collaboration among them. Creative dramatics takes children from the known to the 

unknown; it allows the new learning to be connected to previous knowledge, and gives 

teachers room to see interest and developmental level and to facilitate further learning 

(Courtney, 1990; Heathcote, 1987). During the experiment, the two classroom teachers that 

were involved in the process attest to the fact that creative dramatics as an instructional 

method has the ability of improving the performance of pupils, but they see the process as 

a difficult and complex one. Umukoro, (2000) proposes proper training of teachers in 

primary schools because the application of creative dramatics to the learning process of 

children requires a lot of skill, patience and understanding. The role/experience of the 

teacher is a powerful technique in creative drama. 

 

With reference to null hypothesis two which states that “there is no significant relationship 

between the use of creative dramatics as an effective teaching method in primary schools 

as against the conventional lecture and cook book method” the data in table 2 indicates 

that rcal (-0.1328) is greater than rtab (0.304) which makes the null hypothesis therefore 
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rejected and the alternative hypothesis accepted. This may be as a result of the nature of 

teaching. The process of teaching employs the combination of two or more teaching 

methods. In this case, aside creative dramatics, the lecture and cookbook method were in 

one way or the other introduced. As a guide, the researcher introduced the process and 

content to the pupils using the lecture method and also the literature text The Village Boy 

was used as the core of the experiment which can be said to be a cookbook approach. 

Abone (1990:111) submits that, “it is the teacher who creates the teaching situation, 

employs suitable teaching techniques and understands the nuances of the pupils and the 

situation by asking questions”. Therefore it can be concluded that creative dramatics as an 

instructional tool cannot be used alone, as it needs the support of other teaching methods 

to achieve its purpose.  

 

With reference to null hypothesis three which states that “there is no significant difference 

in student’s interest in learning through creative dramatics and other conventional 

teaching method (Lecture)”. From the data available in table 3, it was found that pupil’s 

interest in learning through creative dramatics surpasses all other teaching methods. This 

may be as a result of the medium of play that is employed. At the foundation of drama is 

dramatic play, this is in agreement with McCaslin (1968; 7) who described dramatic play 

as “the free play of very young children, in which they explore their universe, imitating 

the actions and character traits of those around them”. Play is what children do naturally 

and spontaneously without interference; they pretend. It is a basic human response, 

particularly in early childhood. This gives them a lot of interest in the learning process 

because the impulse to play is fundamental to the human experience and essential to 

creative dramatics. This teaching method for pupils in primary school offers an 

opportunity and means of understanding and making sense of what is been taught and 

the world around. It bridges the gap between the known and unknown and the world of 

children and adult world. Therefore it is not surprising to note that during the experiment, 

the researcher recorded 100% attendance and contribution from the pupils involved as 

they had the opportunity to freely express themselves as a key member of the learning 

process. 

 

Conclusion 

This study has been concerned with creative dramatics as an effective instructional tool for 

sustainable basic education in Nigeria, it considered the views of various drama and 

education scholars and they attest to the fact that drama under creative dramatics has the 

ability to stimulate active learning in children in primary schools. Creative dramatics is 

exploratory as it takes the child through a process of self-discovery and development of 

sensory perception, interest in learning, imagination, concentration, verbal skill and 
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emotional control as well as rapid cognitive development. Hence, the result from this study 

thus affirms this stand. Creative dramatics provides educators with a powerful 

instructional tool as it has the ability to promote qualitative basic education in Nigeria. It 

will benefit the education of children in basic school if teachers are properly trained in the 

skill of employing drama and play in teaching their subjects for sustainable basic education 

in Nigeria. 

 

Recommendations 

Based on the results obtained from this study, the following recommendations are given. 

 Workshops should be organized by the ministry of education and school 

management to train teachers in primary schools on how to apply creative 

dramatics in teaching their pupils. 

 Government authorities in charge of educational standard should make sure that 

primary schools in the state have the facilities and space to encourage the use of 

creative dramatics as a learning method. 

 Teachers and parents should be enlightened on the benefit of play in the mental 

and emotional development of their children. 

 Policy makers and planners should formulate good policies on educational drama 

and draw up an effective plan for their implementation in both government and 

private schools. 

 Dramatic activities in schools should not be meant for mere entertainment but a 

learning process and means of self-expression for the pupils. 

 Teachers in training should be meant to take compulsory courses from 

Department of Theatre arts as this will give them the opportunity to learn the 

dramatic techniques and how to apply them in teaching mostly children in 

primary schools. 
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