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Abstract 
It is a truism that enormous national wealth and resources are directed toward 

achieving technological development in Nigeria. But there is much left to be 

desired due to the non-existence of educational policy or philosophy in country 

that is technology-oriented or technologically driven. Technological development 

is a basic artery through which nations strive to attain true independence. 

However, the level of technological development is dependent on the system, 

policy and philosophy of education that is dominant or prevalent in such a 

country. Any nation that lacks a sound system or policy of education cannot make 

a solid claim to development socially, politically, scientifically or technologically. 

A sound educational policy that is laid on a solid philosophical foundation is 

therefore, a necessary adjunct for technological growth. The paper therefore, 

attempted to identify and examine the problems of Nigerian educational policy as 

they affect technological development in Nigeria. To achieven this, the paper 

conceptualized Government policy, Technological Development and Vocational 

Education and analysed the various policies of education in Nigeria with a view 

to discovering factors in the policies that inhibit technological development. Also, 

it was unraveled that Nigeria lacks the philosophical base in the area of education 

and other aspects of life which manifest itself in the failure of the country to 

develop technologically. It concluded that it is needful for Nigerian government 

to look inward and lay a solid philosophical foundation upon which the 

educational policies of the nation will be operated and implemented. The paper 

recommended among others that technical schools and colleges should be well 

equipped, funded and staffed with technical instructors, and that the much 

emphasis on paper qualifications without skills should be discouraged.  
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Introduction 

The spate of development of any country depends largely on the extent of its mastery over 

science and technology. Therefore, the acquisition and development of technology is of 

great concern for all countries, particularly the developing ones like Nigeria and many 

other African countries. This quest for technology has been pursued at global, regional and 

national levels. Globally, the most prominent body is the United Nations Conference on 

Trade and Development (UNCTAD), which was founded in 1964 as an organ of the 

General Assembly, specifically to aid the development of the poorer nations. At the 

regional level, attempts have also been made to foster development through the 

acquisition of technology by the development of various strategies. Within the African 

states, the most ambitious strategies have evolved under the auspices of the Organization 

of African Unity (OAU), now African Union (AU), within whose charter the importance of 

science and technology to economic development is stressed (Omorogbe, 1991). The efforts 

of the AU and other bodies notwithstanding, there remains this abysmal failure for 

technological development in African countries and Nigeria in particular, due to lack of 

basic foundation for technological development. This basic foundation is sound 

educational policy and philosophy. 

         

Development in every economy is initiated by the practical application of scientific 

knowledge and such is best achieved by the basic knowledge from technical and vocational 

skills which advances the economy. Nigeria, normally refered to as the giant of Africa and 

the most populated country in Africa is rated as a consumer nation (Adeosun&Osoba, 

2018). A nation that imports 90% of what it consumes. Nigeria, an aspiring great nation 

did not follow up with the basic philosophy and other technological skills to transform its 

technology and economy. The result is that all components that ought to have been 

produced locally are imported (Ukachi, 2016). The wrong policies on education in Nigeria 

that have totally debased the foundation of education have leveled greatness that should 

have been achieved in Nigeria educational system. It is well established that National 

Business and Technical Board (NABTEB) started not too far as at 1992. It was so 

unfortunate that tertiary institutions in Nigeria refused to accept NABTEB examination 

certificates for admission untill recently. The same rejection which earlier holders of 

technical certificate holders suffered was transferred to NABTEB certificates holders. The 

highest regarded certificate and examinations all over the world which is City and Guilds 

of London, and RSA was never accepted for admission. In the anger of trying to take over 

foreign examinations from the colonial master, Britain, Nigeria made a mistake of 
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throwing away the baby with the dirty water. Phasing out of certificates is supposed to be 

done gradually and not with immediate effect. The worst case are with some of the so 

called regulatory bodies like COREN, for example, regarding full technological certificate 

(F T C. Technicians) as no more equivalent to HNC/HND which the world knew and the 

nation started with, is unfair. The much discrimination and lowering standard of 

technology certificates and degrees is a major hitch against technological development in 

Nigeria which must be stopped if the nation must make progress technologically. 

        

As earlier stated, lack of philosophical foundation in the educational system has greatly 

hindered the developmental drive of Nigeria as far as technology is concerned. This paper 

therefore, will look at how Nigeria’s educational policy affects her level of technological 

development. It will also attempt to identify the problems that have helped to slow down 

the technological paradigm`. This will be done with a definitive relationship already 

established between educational policy and technological development.  

 

Conceptual Clarification 

Government policy. 

Policy is a deliberate system of guidelines to guide decisions and achieve rational 

outcomes. It is a statement of intent and is implemented as a procedure or protocol, 

generally adopted by a management body within an organization (Althaus, Bridgman & 

Davis, 2007). Adamolekun (1986) sees policy as a course setting involving decisions of the 

widest ramifications and longest time perspective in the life of an organization. A 

government policy is a rule or principle that hopefully better guides decision, resulting in 

positive outcomes that enhance the community or unit (Rinfret, Scheberie&Pautz, 2018). 

Government policies contain the reasons things are to be done in a certain way and why. 

This leads to the development of procedures and protocols to see that policies are 

conducted in an appropriate manner. Procedures and protocols dictate the “how”, 

“where”, and “when” of how policies will be executed. 

 

Government policy describes a course of action, creating a starting point for change. They 

can influence how much tax the community pays, immigration status and laws, pensions, 

parking fines, and even where one goes to school. While policies are driven to be non-

discriminatory, they can affect specific groups of individuals. Policies are not laws, but 

they can lead to laws. A good policy can trigger development. For example, policy on 

science and technology can be effectively designed and implemented through the 

integration of scientific evidence to support the attainment of the national development 

agenda of a developing country. Without a viable policy on science and technology, no 

country can develop technologically.  
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Technological development. 

Technological development is the systematic use of scientific, economic and commercial 

knowledge to meet specific business objectives or requirements. It is the overall process of 

invention, innovation and diffusion of technology (Jaffe, Richard & Robert, 2003). It 

ensures that adoption of technology in classroom instruction follows sequentially from the 

stage of procurement of technology resources to acquisition of technological skills, down 

to the utilization of such skills to achieve set goals (Ruttan, 2000). 

         

Technological development is widely acclaimed and generally accepted as a catalyst for 

national development, because it offers among other things, the necessary support for 

change in all the major sectors of the economy, most especially in agricultural and 

industrial sectors. It is therefore the prime source of innovations and adaptations required 

for improving production methods needed to propel growth and development. Most 

scholars agreed that science and technology represent power instruments of change which 

can assist in the economic, social, and cultural development of people, such that the 

superiority of the rich countries in terms of their living standards, better health services 

and educational facilities is generally attributed to the breathtaking advances in science 

and technology which has taken place in the industrialized countries during the last two 

hundred years. 

 

Olaoye (2008) interprets technology to mean the transformation of a theoretical idea to a 

practical skill in order to produce the objects of one’s need. While Hornby (2002) sees 

development as the gradual growth of a skill to become more advanced or the process of 

producing a more advanced product. Consequently, technological development is the 

transformation of ideas to practical skills, which are concerned with the production and 

transformation of raw materials into finished goods. From the above definitions, it is 

pertinent to note that any country that fails to embrace a sound policy and philosophy of 

education, that is prevalent and fashioned strategically along with available resources, 

cannot make a solid claim to technological development. 

 

Technical and vocational education. 

Considering the definition of UNESCO and the International Labour Organization (ILO), 

Technical and Vocational Education (TVE) refers to “aspects of the educational process 

involving, in addition to general education, the study of technologies and related sciences, 

and the acquisition of practical skills, attitudes, understanding and knowledge relating to 

occupants in various sectors of economic and social life” (UNESCO & ILO, 2001). In 

addition to technical knowledge and aptitude, increasing emphasis is on softer skills that 

has to do with communication, negotiation and teamwork. TVE is dispensed in public and 
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private educational establishments, or other forms of formal or informal instruction aimed 

at granting all segments of the society access to life-long learning resources. 

         

The principal objectives of TVE is to train youths and adults alike, preparing them for the 

labour market. With technical revolution and innovation in science and technology, labour 

market needs have significantly emerged. New challenges must be met in order to match 

the education proposed with vocational demands. Consequently, many countries are 

currently in the process of reforming their educational system, with a view to training 

youths to meet up with national, regional or international market needs. Failure to embark 

on policies that adequately support and strengthened TVE often leads to crisis. This lack 

of vision for TVE is attributable to the crisis that African countries, including Nigeria, went 

through in the eighties. The serious economic and financial crisis that the continent faced 

at the time generated far-reaching changes in the production system and the labour 

market, and contributed to increasing graduate unemployment. Within that context, the 

TVE systems found themselves unable to provide the skills required by businesses, thereby 

facing increasing costs within the context of structural adjustment programmes. 

 

The Nexus Between Technical and Vocational Education and Technological 

Development. 

In many developed countries like Nigeria, TVE has become an integrated part of nation 

building because of its impact on economic growth and overall national productivity. TVE 

provides students with the level of competence in practical skills and sound scientific 

knowledge required for skilled manpower. Producing skilled manpower cannot be 

attained if there is an absence of effective and efficient teaching. TVE thus produces 

graduates who are competent and can complement the nation’s labour force. A nation that 

aims to grow and develop socio-economically cannot do so without a well- articulated and 

implemented TVE policy (Sofoluwe, 2013). Training in vocational trades is important in 

reducing poverty (Ibeneme, 2007). It transforms people into entrepreneurs. TVE trains 

people to be able to transform raw materials or production factors into finished products 

and goods, thereby empowering them to earn a living for themselves and even create jobs 

for other people. It also enhances the indigenous technological base with opportunities of 

utilizing local raw materials with savings in foreign exchange. 

        

Major government policies on educational reforms in Nigeria have been to restructure 

colonial education system with emphasis on vocationalization. Consequent upon the 

attainment of independence, it was discovered that the colonial education did not meet the 

aspiration of Nigerians. This led to the introduction of 6-3-3-4 education policy in 1977. 

The policy sought to introduce a functional technology-based education, which could 
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sustain the nation’s economic activities for rapid socio-economic development. Nigeria has 

long acknowledged TVE, at least in policies, as the master key to unlocking the future. 

Evidence is illustrated in some of these policy statements in Nigerian policy documents 

such as:  

 

Recognizing that TVE is an integral part of technological development, a greater 

proportion of education expenditure shall continue to be devoted to vocational 

education at federal and state levels (Federal Republic of Nigeria ‘FRN’ 2004); 

The purpose of development of individuals is to enable them contribute to the 

development of the society. For this reason, the plan lays emphasis on TVE as the 

“master key” to unlocking our future (FME,2012); The ability of Nigeria to 

realize the vision of becoming one of the twenty largest economies in the world by 

the year 2020 is largely dependent on the capacity to transform its youth into 

highly skilled and competent citizens…..It is for this reason that commitment to 

TVE must be strengthened (FME, 2012). 

        

Specific steps in the direction of meeting the challenge of according priority to science were 

taken in 1986. Nigeria’s first National Science and Technology Policy was formulated in 

the realization of the fact that the overall national development could only be sustained 

through effective application of scientific and technological skills for the production of 

goods and services (Chukwumerije, 2011). More so, the precursor to the formulation of the 

National Policy was the birth of the National Board for Technical Education established in 

1977 to address the shortage of technical manpower identified in the Third National 

Development Plan. The decree was complemented by 1985 Education National Minimum 

Standards and Establishment of Institutions decree, 1993 National Board for Technical 

Education Amendment Act and 1993 Education National Minimum Standards and 

Establishment of Institutions Amendment (Chukwumerije, 2011).  

         

With the above policy statements and going by the various policy documents in Nigeria, 

it is not out of place to affirm that TVE will turn the nation to the expected socio-economic 

and political giant of Africa, through the production of skilled manpower in applied 

science, engineering technology and comer. The expectation to generate employment, 

reduce poverty and eliminate the Area Boy Syndrome, and launch the country to 

technological and economic super power was very high. However, what is being 

experienced is far from what has been expected. The effectiveness of an organization is not 

only reflected in its ability to formulate policy, but also in its ability to execute such policies 

effectively. According to Francis Sullivan, adviser on the environment to HSBC, a UK-
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based global banking firm, “writing policy is the easiest thing to do; the hardest thing is to get 

the governance and structure right from day one” (Economist Intelligence Unit-EIU, 2010). 

        

The outcome of TVE in Nigeria is a clear indication that TVE policy is divorced from the 

practice. While the National Policy on Education (NPE) puts the ratio between secondary 

and technical vocational education/schools at 3:1, Nigeria has 5,100 secondary schools with 

enrolment of 4,448,991 as against technical colleges of only 169 with enrolment of 43,354 

representing ratios of 37:1 and 102:1 respectively (Odukoya, 2013). In Nigeria, only 3.6% 

of senior secondary school students were enrolled in TVE in 2005 (Federal Government of 

Nigeria, FGN, 2009); and 3% out of 1,66000 enrolled in TVE in 2007 (UNESCO – UIS, 2009). 

On the average, FME (2009) reported a 2.5% enrollment in TVE at the secondary level as 

against the modest NPE target of 20%. The roadmap to Nigerian education sector 

estimated a transition rate of 84% for potential TVE programmes from junior secondary, 

which was met with abysmal failure. This trend will continue unabated with the limited 

TVE opportunities in the country and low esteem for TVE. According to the policy, 

technical colleges are expected to feed polytechnics just as secondary schools are to feed 

universities. The prevailing situation however is that the total products of technical 

colleges represent only 17% of available spaces in polytechnics. So right from the on-set, 

the mission of technical colleges concerning feeding polytechnics is not being met. 

Consequently, the country tends to be producing more theoreticians than technology 

experts (Odukoya, 2013). 

 

Oketch (2009) asserted that a look at the funding of TVE can shed light on the contradiction 

between the emphasis for skills and the limited funding that government is willing to 

commit to it. Best estimates are that Nigeria spends about 2.3% of GDP for education, less 

than half the percentage of GDP spent by the 19 Sub-Saharan African countries on average 

(FGN, 2009). In the scale of low priorities to education system, TVE comes lowest. Capital 

allocation for TVE showed that 0.13% of total FGN budget and 0,05% of total proposed 

FGN budget were allocated to TVE in 2011 and 2012 respectively (Chukwumerije, 2011). 

The NPE also stated that every technical college shall establish and operate a production 

unit for on-the-job training and commercial activities to sustain college operation, as well 

as encourage cooperation with industries (FRG,2004). Unfortunately, most technical 

colleges lack adequate facilities and functional workshops, not to talk of operating a 

production unit. These and many other gaps existing between the TVE policies and 

practice have posed many challenges to TVE in realizing its goals. Consequent upon the 

above, it is pertinent to state that the much expected role of TVE for technological 

transformation and development in Nigeria have left much to be desired, due to the wide 

gap existing between the educational policy and actual execution of the policy. This 
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without iota of doubt, constitutes the remarkable differences in technological development 

between Nigeria and most advanced countries of the world. 

 

Nexus between Technical and Vocational Education and Technological Development 

in Nigeria: China and Germany. 

China government has a conducive policy environment as well as fantastic method of 

support designed by the local government to cultivate interest around TVE to build the 

necessary skills and practices that help to answer real and tangible market demands. The 

government operates a demand-driven TVE system. Skills development at TVE and higher 

levels is an important component of the massive China education system and has a 

profound impact on enhancing national employment and competitiveness. Over the last 

two decades, the China government has set an overall vision for a “modern” TVE system 

that is on one hand led by the government but works closely with the productive sector 

and responds directly to the changing competence needs and qualification requirements 

in the labour market. The combination of “top down” and “bottom up” approach, in 

conjunction with the growing economy, has produced remarkable results in the TVE 

sector. Programmes that are less relevant and with lower employment rates are either 

closed or modified, and new programmes that are highly relevant to local industries and 

have high employment/self-employment rates have been developed with industry 

involvement. TVE institutions are motivated to work with industries and a multitude of 

school and industry collaboration mechanisms have now been well embedded in the 

delivery of TVE. Furthermore, TVE institutions are increasingly using technology in the 

delivery of trainings to meet the demand for skilled, “ICT-capable” labour force needed 

by advanced manufacturing technologies. As a result, graduates from vocational colleges 

find jobs, including self-employment, soon after graduation due to favourable conditions 

created by China’s rapid industrialization and urbanization. The latest survey by My 

“China Occupational Skills”, indicates that more than 90% of Chinese TVE graduates find 

gainful employment within 6 months of graduation (MyCOS, 2006). 

        

While many skills development systems emphasize the “training” part, The Chinese TVE 

and skills development integrate “education” and “training” thereby promoting both 

general foundational skills as well as specific technical and vocational education, at 

secondary and tertiary levels. For technical and practical skills, there is a system of 

occupational standards, assessment and certification. Training programmes and curricula 

are developed based on the occupational standards that consider specific requirements of 

a labour market need. Companies are actively involved both in setting standards and in 

designing curricula. This ensures that vocational colleges produce competent trainees with 

the necessary skills, knowledge and attitudes relevant to the market. A major significance 
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is the fact that the curricula emphasize college-based practical training as well as practical 

training in an industry setting, combining work and learning together. TVE colleges have 

a good amount of autonomy in developing institute specific curricular to meet the overall 

occupational standards set by the Ministry of Human Resources and Social Security and 

the education standards set by the Ministry of Education. The Ministry of Education 

conducts compliance evaluations on vocational colleges to ensure quality. 

       

In China, there is strong cooperation between vocational colleges and enterprises. The TVE 

institutions are motivated to develop their own brand and produce employable graduates. 

Companies cooperate with vocational colleges in planning course development and 

teaching, allowing students to acquire practical training and industry exposure 

(apprenticeship), and evaluation of the programmes. While local governments provide 

incentives to companies to encourage such cooperation, the companies themselves feel that 

they have a stake in producing competent and qualified personnel. In terms of teacher’s 

development, China, as in many other countries, most TVE teachers have only academic 

qualifications. The government is now providing incentives for teachers to also get skills 

qualifications themselves, so that all TVE teachers will be “double qualified” with both 

academic and skills qualifications. For ongoing professional development, teachers in 

vocational schools are required to undergo two-month of practical training in companies 

for their career progression and promotion. The practical training at the enterprises equips 

them with the ability to work with the latest technology and skills for evolving industry 

needs. Colleges also recruit company experts as part-time teachers for practical courses. 

Teachers adopt student-centered pedagogy, facilitated by ICT, thereby encouraging 

students to actively engage in a take ownership of their learning experiences. The relentless 

focus on teaching and instructional excellence also manifest itself at the TVE level (MyCOS, 

2006). 

        

While 9-year basic education is compulsory and publicly provided for free in China, post 

basic education including senior high TVE, and higher education is not free. The Chinese 

government had to prioritize the investment in TVE and higher education. A successful 

strategy is the development of “model” TVE institutions. In the early 2000s, the Chinese 

Ministry of Education competitively selected 100 model tertiary TVE and 1,000 model 

secondary TVE schools as national champions for TVE reform and innovations and 

provided concentrated financial and technical assistance to these institutions. These model 

institutes were granted policy and financial space to pioneer various mechanisms in school 

governance, links with industries, and incentives for instructors to promote relevant TVE 

programmes, which are now being scaled up to all TVE providers, both in public and 

private. In a forum, the principals of some of these institutions, including Ningbo 



South-South Journal of Humanities and international Studies                      Vol.5 No.1 March, 2022 
 

The Nexus Between Technical and Vocational Education and Technological Development in Nigeria…  238 

Polytechnic, Shenzhen Polytechnic, Suzhou Park Institute of Vocational Technology, 

Yunnan Transport Technician College, and Hangzhou Zhongee Vocational School, shared 

their experience and success stories. In their views, the key factors which enabled their 

colleges to stand out include demand-orientation development and constant innovation of 

‘niche’ programmes based on their comparative advantage and labour market needs, 

stronger linkage with enterprises, hiring versatile teachers with technical competence and 

practical experience and exposure to industries, and effective governance and 

management system (MyCOS, 2006).  

         

Looking at another foreign country like Germany, it is of note that despite being a federal 

country like the United States of America, in which individual states have autonomy over 

educational matters, Germany has established a fairly uniform and highly regulated TVE 

system nationwide. There are a number of different training programmes in place, 

including full-time school programmes that do not include a practical training component, 

but most vocational sector students enroll in the dual system. The dual system is firmly 

established in the Germany education system. The main characteristics of the dual system 

is cooperation between mainly small and medium sized companies, on the one hand, and 

publicly funded vocational schools, on the other. This cooperation is regulated by law. 

Trainees in the dual system typically spend part of each week at a vocational school and 

the other part in a company, or they may spend longer periods at each place before 

alternating. Dual training usually lasts two to three-and-a-half years. The Vocational 

Training Act of 1969, which was amended in 2020, introduced this close alliance between 

the federal government, the federal states (the ‘Lander’) and companies with a view to 

providing young people with training in nationally recognized occupations which is then 

documented accordingly by means of a certificate issued by a competent body, i.e. a 

chamber of industry and commerce or a chamber of crafts and trades. There are currently 

many occupations requiring formal training in Germany. Employer organizations and 

trade unions are the drivers when it comes to updating and creating new training 

regulations and occupational profiles or modernizing further training regulations. As a 

result, training, testing and certificates are standardized in all industries throughout the 

country. This ensures that all apprentices receive the same training regardless of region 

and company. Moreover, employers have trust in these certificates as they provide 

evidence of what an individual knows and is able to do. The shared responsibility between 

government, employers and trade unions also helps in responding to emerging new 

challenges such as digital innovations like the “Internet of Things” which will have an 

increasing impact on manufacturing and the way work is organized. 
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There is a growing awareness across Europe and all over the world that excellent work-

based vocational education and training is vital for competitiveness and social 

participation. Demand from other countries for cooperation with Germany in this area 

remains high. To this end, federal ministry of education in Germany supports initiatives 

such as the European Alliance for Apprenticeships launched by the European 

Commission. Consequently, the success of the German model has inspired countries like 

Spain, Greece, Portugal, Italy, Slovakia, and Latvia to adapt their own TVE-like systems to 

the German model. Other countries, such as India, Russia, and Vietnam, are cooperating 

with the German government to modernize their systems (Kreysing, 2001). With the above 

mentioned lessons from China and Germany, Nigeria would be able to enrich her strategic 

plans and create a national TVE enabling environment in its various states and local 

government areas. 

 

Challenges Hindering Technological Development in Nigeria. 

Nigeria, like many other developing countries, has a national policy of education but 

without a philosophy that will inspire, direct and shape the implementation of the policy 

towards actualization of its goals and objectives. Hence, there have been several efforts 

made to bring about technological development through the channel of education without 

much success. Uduigwomen (1997) admits that, it is only technological advancement that 

can aid Nigeria to conquer hunger, poverty, and diseases and wriggle itself out of the third 

world status. Accordingly, he advocates that the government must utilize the available 

resources, to promote and develop science and technology through education. This reveals 

that there are some fundamental problems with the educational policy, which do not 

favour and promote science and technology.  

         

Again, there is the problem of poor educational planning and administration. This is 

because the nation’s political leaders have over politicized the issue of education. Science 

and technological education in Nigeria, according to Etim (1999), is stereo-type and not 

revolutionary. He sees the history of scientific discoveries as presented to the students as 

a mode of memorizing. The students, he alludes, are not properly trained to understand 

and apply their knowledge for the purpose of innovation and positive rational problem 

solving. He sees the Nigerian scientist and technologist as a product of bad educational 

system. This system produces students and teachers that have lost contact with science and 

merely engage in routine recitation of scientific facts, he concluded. The educational policy 

is based on a metaphysics that is spiritual and not scientific. However, Nigeria as a country 

can overcome this problem through systematic, realistic and practical approaches to 

science and technology, which according to Isiche (2000), is the bedrock of development. 
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Nigeria lacks the scientific and social climatic conditions necessary for technological 

development. There exists no political will to achieve technological advancement. Again, 

the intellectual disposition of the leaders is not broad enough to comprehend the complex 

nature of technology and its development. Consequently, the educational policy of the 

country is not designed towards practical orientation of the people. The philosophy of: “do 

it yourself” is seriously lacking in Nigerian character. Hence, it is the lack of these social 

and cultural conditions that pose serious problem to the technological development of 

Nigeria. This is more so, when one realizes that, these are necessary adjunct for 

technological progress. It is a fact that the socio-cultural requirement of a society 

determines the type of technology that it tries to build. This can be seen in the unique 

nature of the technology of Japan, America, Israel, Russia, Taiwan, and Germany etc. These 

countries design and develop their technologies according to their cultural experience and 

needs. It is therefore imperative for Nigeria to achieve technological growth, if this socio-

cultural requirement can be put in place. This is because, no argument can be advanced 

for the fact that, Nigerians are not capable of creating their own technology. The basic 

requirement and what Nigerians urgently need are the right attitude, approach and 

orientation, which the educational sector would have provided if it were based on the right 

kind of policies and philosophy. 

        

It is a truism that chanting policies will not take a country anywhere, if there are no good 

structures and governance to put the policies to practice. It is not enough to predict the 

future, rather it is better created. A number of factors have hindered TVE, which is the 

basic instrumentality for technical development in Nigeria, thereby making it difficult for 

TVE practices to march its policies. Some of these factors are faulty policy and institutional 

framework, policy somersaults arising from instability of the political environment and 

hemorrhage of rampant corruption. Adopting systems that have worked for great nations 

without adequate consideration of the value structure of the target country may not yield 

a successful result. Apart from minor structural and organizational changes, very little has 

changed in the philosophy and curriculum content of education in Nigeria. Education in 

Nigeria is still designed after western models and paradigms that have little connection to 

life in Nigeria (Eze&Okorafor, 2012). And there is a strong evidence that the cancerous 

growth of corruption in Nigeria is spreading fast across the education sector. Sub-optimal 

use of their inadequate allocations by most of the institutions and other stakeholders has 

compounded the financial plight of the education sector (Chukwumerije, 2011). Some 

policies are not very expensive if there are good people and the structure is right. 

Educational administrators and other stakeholders divert 

institutional/faculty/departmental resources as their share of the national cake. Worst still 

is that the bodies set up to check this ugly situation, have form allies with the stakeholders. 
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Conclusion 

The paper has identified the problems militating against Nigeria’s drive towards 

technological development and the educational policy of the nation which lacks the 

ingredients and philosophical foundation that can engineer technological development. 

There is therefore the need for Nigerian government to look inward and lay a solid 

philosophical foundation upon which the educational policies of the nation will be 

operated and implemented. This philosophy should be able to inspire the right and 

appropriate attitude of Nigerians towards creativity, inventiveness, inquisitiveness, 

speculation, critical and analytic mind, for which the educative process can generate a 

culture of excellence. This culture will lead to scientific activities that will bring about a 

unique technology of local content in its entire ramifications. Since it is ideas that rule the 

world, the educational system should become a potent tool to generate ideas that will 

transform the country. There is an urgent need to overhaul the educational system in 

Nigeria. Investment in technical and vocational education with skill training must be 

accorded priority attention. 

 

There is need for National Economic Empowerment and Development Strategy (NEEDS) 

and State Economic Empowerment and Development Strategy (SEEDS) to include 

technical and vocational education with job training in their laudable programmes for 

economic growth and development strategies that is aimed at poverty reduction and job 

creation. Paying lip service by Nigerians in this regard will not solve the problem. The 1991 

World Bank Policy stressed on the development of a skilled labour force as an important 

factor for the development of any nation. Involving the private sector, employers of labour 

and training institutions can be the most effective and efficient way to develop the skills of 

the work force. Since no country can favourably compete in the emerging global market 

place with poorly and unskilled labour, frantic efforts should be made to build up skill 

workers that can guarantee adequate socio-economic and technological development. The 

Nigeria law makers, stakeholders in the education sector need to learn from the 

international experience as a struggle to establish a more responsive TVE system to meet 

the ever evolving demands of Nigerians towards technological development. 

 

Recommendations. 

1. There should be clear evidence from government indicating that 

technical/technology certificates are not inferior to general certificates. Polytechnic 

institutions should be made to award degrees as its being discussed by the Nigeria 

National Assembly.  This will not only attract more qualified students to 

technical/vocational education but will also encourage exchange of qualified 

lecturers/instructors between the two system; 
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2. Technical schools and colleges should be well equipped, funded and staffed with 

technical instructors; 

3. The much emphasis on paper qualifications without skills should be 

deemphasized and discouraged; 

4. Staff trainings for technical teachers should be given special attention; 

5. Technical teachers should be well paid, so as to attract qualified personnel to the 

profession; 

6. Technical certificates both local and foreign should be regarded and recognized 

for both admissions and employments as long as they are of internal standard; 

7. There should be collaboration between technical institutions and industries. The 

relationship will enable the parties to proffer the right technological solutions for 

the benefits of the society; 

8. The curriculum taught in the technical and vocational institutions should be 

reviewed periodically, to meet the demands of the labour market; and  

9. It is important to monitor and regulate the informal sector that produces most of 

the artisans. Such training outfits can be licensed to certify trainees at the end of 

the apprenticeship period on behalf of the government. Through this way, 

charlatans can be easily identified and separated. 
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